ALABAMA STATE DEPARTMENT OF EDUCATION

'[1'.1a!Q{ Wh'wb9, K ¢

EveryChild.
EveryChance

EveryDay.

Dr. Eric G. Mackey, Alabama St&8tgerintendent of Education

PHASE I: Published June 2020



ALABAMA STATE DEPARTMENT OF EDUCATION

Table of Contents

"""""""""""""""""""""

I ntroductionéééeéeéeééééécceeceeceeééécecececeeceeeeéeéecece

eeéeeé. 3

Section I: Responsibilities Outlined tihe Alabama Literacy Act

,,,,,,,,,,,,

///////

Supporée é é € ééée. . éééeeééeél .2

Section lll: Defining theRole of the Alabama Reading Initiative Literacy Speciélist33
Section | V: -feled QystamaobSsippdits dnd Response to InstréctioB
Secton V: Guidance foLiteracy Assessment, Instruction, and Interverdign. ¢ & . &

Section VI: Endof Third grade

Section VIII: Dyslexia andhe Alabama Literacy Act

eeééeeééeecéeecéeeé. eéa

Section IX: Family Communication Expectatiofsiblic Reportig Requirementsand

Resources



ALABAMA STATE DEPARTMENT OF EDUCATION

-
-
-
-
-
-
-
-
-
-
-
-
-
-
-
-

-
-
-
-
-
-
-
-

eceéeeéeeéeeéee.
126

Section X: Glossargf
5 . 421

-
-
-
-
-
-
-
-
-
-
-
-
-
(9]

Termg& éeééeeéeeéeceée.



ALABAMA STATE DEPARTMENT OF EDUCATION

Introduction

fiReading is the fundamental skill upon which all formal education degdndk999, Dr. Louisa
Moats wrote this as her opening statement in her research article on teacher preparation,
TeachingReading is Rocket Scieng. Moats went on to say,

fMAny child who doesndédt | earn to relsdndearl y and
knowledge and is unlikely to ever flourish in school or in life. Low reading achievement,
more than any othdactor, is the root cause of chronically lp&rforming schools,
which harm students and contribute to the loss of public confidenee sthool system.
When many children dondét | earn to read, the pu
regarded as succdsk- and efforts to dismantle them will proceed.
In an effort to improve reading outcomes for students across Alabama, the Alabashatlueni
passedhe Alabama Literacy A¢twhich became law on June 10, 2019. This legislation extends
comprehensive infonation and other guidance for educators to focus concentrated and
systematic efforts to improve the reading skills of all public scemmlents in early literacy so

that every student is reading atatnovegradelevel by the end othird grade

Note to Alabama Educators

Alabama Educators:
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We hope you find the initial phase of this implementation guide benefi¢atealizethat

while the Alabama Literacy Adt comprehensive, thadividual components of it are

critically importantin helping all students achieve reading succéssan effort to make this
guidea living, breathingesourcethe Alabama Reading Initiative (ARI), in close
collaboration with other sections of tAéabama State Department of Educatigw $DE)

and external partngywill provide a blended model of professional learning and support for
all educatorsat the k3 levelto assist with implementation. The professional learning and
support opportunitieare in the following list.

1 Leader Lunch & Learsessios broadcastetive and recordedor Local Education
Agendes(LEAS) and school leaders (June 2020)

Differentiated professional learning sessitor all educators at the-R level(July

2020)

Assi stance with a fAuni f orSuperntendemafordo est abl
school reporting (p. 27)

Data collection, analysis, and instructional adjustment cycles
Job-embeddeangoingprofessional learning and coaching for all educators at the K

3 level via a blended model of delivery; and

1 Tools to assist implementation stepsstructional adjustments, and data reporting

=A=2 =4 =

As we continue to support LEAs in the implementatiothefAlabama Literacy Agtthe
ALSDE will annuallyaddupdate such as these

1 The Literacy Task Ford® engoingwork with recommendations on annual vetistl
of assessments, recommendations for core reading and intervention programs, and
collaborative efforts with state public teacher preparation programRBegidnal
InserviceCenters to develop a state continuof teacher development for approved
scierce of reading;

1 Revision ofthe2011Alabama Action Plan for LiteracyBirth Through Grade 12
with the Campaigmor Gradelevel Reading group and future implementation
componerg

1 Revision ofAlabama Course of Study: English Language Aligned to the screce
of reading

1 Completion of the Alabama Coaching Framework and impadtEdts

1 Additional evidencéased early literacy resmes, summer cgos or other extended
learning resources,-abme resources for parents and other family supports,
communication reources (both statewide and local)

1 State statute or legislative revisions, as well as any federal impact on early literacy
initiatives

1 Statewide uniform accountability system for ARI, as well as LEA annual reporting
requirements
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1 Definitions, additional clafication, and official guidelines for the state
summative assessment systéne Alabama Comprehensive Assessment

Program( ACAP) , i ncluding definition/clar:i
|l evel o, facceptabl e scor engomsan saslnteenrtn, :

fdemonstr at i thidgradenimmaum essential staté reading
standards as evidenced by adstin t readim2l) portfoli oo

While Phase | will assist LEAs for the 202021 school year, the ALSDE realizes there is still a
lot of information that will guide future implementationtbe Alabama Literacy Act

Through ongoing efforts, we hope to pide Phase Il by February 2021 and Phase Il by
July 2021. Thank you for your dedication to ensure Every Childry ChanceEveryDay.

Sincerely,
Eric G. Mackey

State Superintendent of Education

Science of Reading

It is important to not¢hat as this implementation guide is being developed, there is
currently no single adopted definition of the science of readindowever replicated research

is clear regarding effective practice def i ni ti on offered by The
science of reading is a body of empirical research defread multiple disciplines (cognitive,
psychology, neuroscience, linguistics,.et¢he findings from thousands of research studies
reveal hav the brain reads, and why it has difficulty doing so sometimes
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Because of its contgxity, various depictions have been developed and published to help
educators understand the science of reading research, as well as the alignment of systematic
and explicitinstructional methoslthat include concepts, skills, and knowledgeithat
requred for ALL students to become skillful readers.

| e a
mo st

The following graphics have been developed by various educators throughout the years and
represent a small sample of the resources utilizedsattesation tassist in their pursuit

to understandndimplement the complexity of the science of reading effectively into daily

classroom instruction.

TheAlabama Literacy Acterminology Comparison Chart (Alabama Literacy Task Force)

Instruction must include:
(defined in Legislative Act
2018414,p. 14).

Assessment must
measure:

Deficiencies must be
reported to parents
in the following
areas:

Intervention must be
provided in:

Phonological Awareness

Phonological Awareness
(PhonemeSegmentatin,
PhonemeBlending, Phoneme
Manipulation, etc.)

(Recommended)

Phonological Awareness
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AlphabeticPrinciple, Letter Naming Fluency, Phonics
Phonics Decoding Encoding, Correct Letter Sounds, including
Accuracy Nonsense Word Readin¢ Decoding andEncoding

Oral ReadingAccuracy,
(Recommende&pelling)

Vocabulary Vocabulary Vocabulary Vocabulary
Fluency SightWord Fluency SightWords
Comprehension Comprehension Comprehension Comprehension
Screeing for Dyslexia Dyslexia Risks Risks,Characteristis Dyslexiaspecific
Intervention
Language Development (OralLanguage) Language Development
Recommendedy( 6,

funds tied to
improvement in Oral
Language)

Emergent Literacy Skills that Relate to Later Forms of Conventional Reading and Writing
(Whitehurstand Lonigan, 2001YAdapted fromOhi o6s Pl an t o Rai se Lit
Achievement



Phonological Processing

Phonological sensitivity: ability to

detect and manipulate the sound structure

of oral language

ALABAMA STATE DEPARTMENT OF EDUCATION

The Alabama Literacy Althplementation Guide

Print Awareness

Ability to distinguish letters

Oral Language

Children with larger vocabularies have
more developed phonological sensitivity

Phonological naming: efficiency of
retrieving phonological information from
permanent memory

Letter knowledge is linked with children’s
ability to manipulate phonemes

Children with smaller vocabularies are
limited in phonological sensitivity

Phonological memory: short-term
memory for sound-based information

Invented spelling — writing words
following a phonological strategy

Implications for older learners:
Learners with more semantic knowledge
better comprehend what they read;
Learners who read more frequently and
fluently develop larger vocabularies and

can access more difficult texts

NELP Literacy VariablesNELP, 2008. (Adapted fromOh i o 6 s R#de hiteracy o

Achievement

Variables with a medium to large

predicative relationship with later
measure of literacy development

Alphabet Knowledge: Knowledge of the names and sounds
associated with printed letters

Variables that are moderately correlated
with at least one measure of later
literacy achievement

Concepts of Print: Knowledge of print conventions, such as
left-right or front-back, and concepts such as book cover, author
or text

Phonological Awareness: The ability to detect, manipulate or
analyze the auditory aspects of spoken language, including the
ability to distinguish or segment words, syllables or phonemes,
independent of meaning

Print Knowledge: A combination of el of alphabetic
knowledge, concepts about print and early decoding

Rapid Automatic Naming of Letters or Digits: The ability to
rapidly name a sequence of random letters or digits

Reading Readiness: Usually a combination of alphabetic
knowledge, concepts of print, vocabulary, memory and
phonological awareness

Rapid Automatic Naming of Objects or Calors: The ability to
rapidly name a sequence of repeating, random sets of pictures of
objects, for example, “car,” “tree,” “house,” “man,” or colors

Oral Language: The ability to produce or comprehend spoken
language, including vocabulary and grammar

Writing or Writing Name: The ability to write letters in
isolation, when asked, or to write one’s own name

Visual Processing: The ability to match or discriminate visual
symbals

Phonolagical Memory: The ability to remember spoken
information for a short period of time

Il nt egr at
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The Alabama Literacy Achplementation Guide

Changing Emphasis of the Subskills of the Five Components of Reading
(Adapted from Michigan’s Integrated Behavior and Learning Support Initiative, 2017)

Component

Phonemic

A Phoneme Analysis: Addition, Deletion & Substitution; Spelling Dictation
Wareness

Phonics Multisyllabic & Word Study

Sounds and Words Connected Text

Listening, Reading & Writing

Vocabulary Speaking & Listening

Comprehension Speaking & Listening Listening, Reading & Writing

The requirements set forth fihe Alabama Literacy Acarebased upon this vast body of

research that continaéo be further studiedndreplicated These requiremeniffustrate

evidencebased practices in effective core reading instruction and support. These practices

also build upon the inceptiontdf e Al abama Reading I nitiativeo
Alabama public school reading instruction.

INSTITUTIONS OF HIGHEREDUCATION (IHE)

To ensure teachers are prepared, public teacher preparation programs leading to the

attainment of an initial elementary teaching certification shall requé@nning with the

20202021 academic yearii n o | e meshourshofareading diteracy coursework, or

both, based on the science of learning to read, including multisensory strategies in

foundation reading skills. The nine credit hours of reading or literacy coursework shall be
incorporated within the currentedit hours currentlgpproved for the degree program and

not require additi onapp.33l)edi t hours for gr a

The Alabama Literacy Actlso establishes both thdéabamal.iteracy Task Force and the
Alabama Committee onGrade-level Readingand outlines how both camittees are
formed, as well as their roles and responsibilitiethagrelate to early literacy

THE LITERACY TASK FORCE

This group is defined as a standing task forcerttesdts a minimum divo times per year
andprovides recommendations for compreheamgore reading and intervention programs,

10
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a state continuum of teacher development for the science of readingh@institutions of
Higher Educatiormandthe Regional Inservice Centgrand an annual list of vetted and
approved assessmenggp (2-3).

THE ALABAMA COMMITTEE ON GRADE-LEVEL READING

This group consists of three members appointed from AlatfamaState Board of Education
district. The Governor, the Speaker of the House of Representainedbe President Pro
Tempore of the Senate will appt one member from each district, coordingtto ensure
diversity. Each member must be a parent of B2kAlabama Public School student, a
practicing teacher, a retired teacher, or employed in the field of education.

By June 30, 2020, the committee wdlvise the 201Alabama Action Plan for Litacy:
Birth through Grade 12n consultation with thélabamaCampaign foiGradelevel
Readinggroup. The committee will also make recommendations on implemeheng
Alabama Literacy Actprovide standing oveght over the quality of professional learning
and program quality, as well as providing recommendations on adopting innovative
strategies and programming to improve the effectiveness adcigp. 32-33).

With the enactment dhe Alabama Literacy Ac¢the collaborative efforts of the Alabama
Reading Initiative (ARI), thélabamaDyslexia Advisory Councijland the establishment of
the various committeesuch as the Literacy Task Force and the Alabama Comruittee
Gradelevel Readingthe ALSDE has deveped Phase | of this comprehensive resogrdde.

We hope this resource will provide LEAs with general guidance regarding instruction that
adheres to thecience of reading and utilizes assessment data to monitor progress, adjust
instruction, and providemely and targeted interventions. Additionally, it will provide a
statewide framework for implementation and expectationdlabamaeducators and
stakelolders

There is an intentional alignment of the key componentisedhlabama Literacy Acas it
relates to the implementation for LEAs. Roles and Responsibilities of the Als@DEhe
Alabama State Board of Education are outlined, followed bexpectations for all public
school kindergarten throudhird gradeclassrooms, schools, LEAs, and regiasigbport. A
glossary of important terms containing resources and tools for implemémgiAtabama
Literacy Actis provided at the end of the implentation guide.

All stakeholders are encouraged to use the implementation guide as a resource for ensuring
thatreading instruction is grounded in the science of reaamjo plan and implement a
proactive, systemic instructional approach to preventimgddilure. Ensuring that all

students achievgradelevel proficiency by the end dhird grademust beparamount for

every Alabama educator.

11
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Al abamads Jour neyTheAlabda hitdracy Acimplenemtaticn Suide
Key Areas

The Alabama Literacy Agtin its entirety, can be fourtdERE
1 Section I: Responsibilities Outlined inthe Alabama Literacy Act

Provides guidance for implementation of vital information related to the componehés of
Alabama Literacy Aategarding the responsibilities of the ALSOEEAS, individual
schools, and school faculties

1 Section II: The Alabama Model for Literacy Support

Provides information related to the selection of Full Support (FS), Limited Sup(@dstl),
and Limited Support B.S2) schools as defined the Alabama LiteracyAct, as well as the
varied levels of support that will be provided

12
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Section IlI: Defining the Role of Alabama Reading Initiative (ARI) Literacy Specialists

Outlines the role of the Rl Regional Literacy Specialists and the LoRaladingSpecialists;
descriles the required qualifications and responsibilities of the specialists wighradion,

district, and schools; and includes the accountability expectations for the schools and districts
they assist directly aligned to increasing student reading achiaveme

Section | V: ATieaet SysteamoosSupports (ALMTSS) & Response to
Instruction (Rtl)

Provides an overview of the ALSDEG6s ongoing
and guidance document for AUTSS and the current guidelines encompdsse n Al a b ama ¢
Rtl process that are fundamental to the implementatidime Alabama Literacy Act

Section V: Guidance for Literacy Assessment, Instruction, and Intervention

Features literacy assessment guidaegardingscreening and diagnostics for the
determination of reading deficiencies, and includes informatioscemtifically based
reading instruction, intervention, and additional tutoring

Section VI: End-of-Third grade Promotion

Explainsthirdgrader et ent i on cr i t er i au saen dE xoeunipltiinoenss ot hlee
promotion to fourth grade

Section VII: Summer Learningd Summer Reading Campsand Alabama Summer
Achievement Program (ASAP)

Outlines the components of gitadeK-3 summer learning requirements for all students
with reading defiiencies and defines the ASAP as the summer learning required for the
students in the Full Support Schools

Section VIII: Dyslexia and the Alabama Literacy Act

Provides overviewof the Alabama Literacy Acandthe Alabama Administrative Code
(AAC)as boh documents outline the required supports for students with characteristics of
dyslexia and all struggling readers, as well as program requirements and professional
learning requirements for educators

13
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1 Section IX: Family Communication Expectations Public Reporting Requirements and
Resources

Includes informatiomegardingcommunicabn with parents aboute Alabama Literacy Act
specific criteria that each school board must provide, and sample letters and other templates
that can baeutilized by LEAS

1 Secton X: Glossary of Terms

Provides a list of terms and definitions relevanthmAlabamalLiteracy Act

14
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Section I: Responsibilities Outlined inthe Alabama Literacy
Act

Section | Includes:

1. Responsibilities of the Alabama State Department of Education
(ALSDE)

2. Responsibilities of the Local Education Agency (LEA)

3. Reyorsibilities of theLoca School with Grades K, 1, 2, and/or3

15
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Sectionl: Responsibilities

TheAlabama Literacy Aobutlines specificesponsibilities at the statesgional, and local levs, specifically
for the Alabama State Department of Education (ALSDE), the Alabama State Board of Education, Loca
Education Agencies (LEA), and local schools with gradex KheAlabama Literacy Acalso requires the
establishmet of a standing task foe and the Alabama Committee Gnadelevel Reading Expectations and
guidelines are outlinefbr families, communities, and stakeholder&tsue acollaboratve effortto improve
the readingproficiencyof each and everstudentin order to achievgrade-level or above by the end dhird
grade

Role of the State Superintendent of Education

Role of the Alabama Literacy Task Force

1.

Convene a standing task force, within three
months after the effective date of the act, to
provide specific recommendatians

Certify that eaclAlabama Reading Initiative
(ARI) regional literacy specialigtndlocal
reading specialist meets the minimum
qualifications outlineceforethe specialistgare
hired with funds appropriated by the Legitlee
to support the ARI.

Ensuredevelopment of a uniform, evidence
based accountability reporting system for the
ARI that will assess student growth and
proficiency, so progressan be measured
against goals for teacher professional learnin
andstudent achievement on state approved,
formative and summative assessits.

Submit an annual report, no later than
December 31, on the status of teacher
professional learning, student growémd
proficiency againsgradelevel standardsn K-3
reading tahe Governor, Lieutenant Governor,
Speake of the House of Representatives,
President Pro Tempore of the Senate, and
Chairs of the House Ways and Means Educa
Committee, Senate Finance and Taxation
Education Committee, House Education Polic
Committeeand Senate Education Policy
Committee.

1.
2.

Meet in regular sessions at least twice a year.

Recommend comprehensive core reading and
reading intervention programs.

Develop a state continuum of teacher developrm
for approved science of reading as defined in
subsection (e) of Section 6.

Provide recomrendations for an annual list
vetted and approved assessments which are veg
and reliable reading screening, formative, and
diagnostic assessment systems for selection ar
use byLEAs.

Determinemeasurable performance growtfp. 6).

Designatecommunty-basedsummer program@.
17).

Set minimum essential standards tlurd grade
portfolio option(pp. 21-22).

Set annual reading grow#imdproficiency targets
based upon information whichust be reported by
school systemé. 28).

16
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Sectionl: LEA R esponsibilities

Responsibilities of the Local Education Agency (LEA)

Hire ARI local
reading specialists
who meet specific
minimum
qualifications

Ensure adherence
to duties and
responsibilities of
the local reading
specialists

Offer
comprehensive
core reading
program

Select anassessment
system

Provide an
intervention
program

Required Alabama
Professional Educator
Certificate and a
bachelor's degree

Advanced course
work or professional
development in the
science of reading,
such as multisensory
languag instruction,
or comparable alter
native training ap
proved by the State
Board of Education

Two years (at a
minimum) of
experience as a
successful elementary
or literacy teaher

Knowledge of
scientifically based
reading research, a
strong knowledge bas
in the science of
learning to read and
the science of early
childhood education

Specialized expertise
in quality reading
instruction and
intervention dyslexia
specificinterventions,
and data analysis

Excellent
communication skills
with outstanding
presatation,
interpersonal, and
time management
skills

Ensureadherence to
the Alabama Literacy
Act

They may notperform
administrative
functions such as
serving as an
evaluator, substitute
teacher, assessment
coordinator, or school
administrator.

See Sectinlll: Part 2,
The Qualifications and
Roles of theARI

Local Reading
Specialist, for
additional details

Program must be
based on the science
of reading which
developgoundational
readingskills.

No school district
may use any
curriculum that does
not include
instructional time in
any public school with
K-3 students.

Select valid and
reliable reading
screening, formative,
and diagnostic
assessment systems
tha have been ap
proved by the State
Superintendent of
Education.

Based on the results ¢
the reaing
assessment, eadk-3
student who exhibits 3
reading deficiency or
characteristics of
dyslexiashall be
provided an
appropriatedyslexia
specificreading
intervention program
to address his or her
specific deficiencies.

17
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Sectionl: LEA Responsibilities

Responsibilities of the Local School with Grades K, 1, 2, and/or 3

Conduct student
reading assessments

Establish comprehensive
core reading and
intervention programs

Provide dyslexa-specific
intervention

Provide appropriate
reading intervention
programs

LEAs will be provided
with an annual list of
vetted and approved

Students in need of
additional support will
be providedan

Appropriate dyslexia
specific intervention will
be provided to students

Provides explicit, direct
instruction that is

18
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assessments whiche
valid and reliableeading
screeningformative, and
diagnostic assessment
systems.

Results of student
performance on early
reading assessmisn
which will be
administered a minimum
of 3 times a year, wilbe
analyzed to determine
reading deficiencies.

Students will be evahted
after eachgrading period.
Any student determined
to have aeading
deficiencywill be
provided additional
tutorial support.

intervention program
that adheres to the
following guidelines.

1 Selected from a
vetted and approved
list from the ALSDE

1 Provided in addition
to the
comprehensive coreg
reading instruction
that is provided to
all students in the
general education
classroom

1 Shall be
implemented during
regular school hours

with characteristics of
dyslexia and all
struggling readers.

systematic, sequential,
and cumulative

I Language

development
1 Phonologica
awareness
1 Phonics
1 Fluency
1 Vocabulay
1 Comprehension
Provides daily, targeted,
small group reading
interventions based on

studentareaf need

1 Phonological
awareness
1 Phonics(including
decoding and
encoding)
Sight words
Fluency
Vocabulary
Comprehension

= —a —a -9

Sectionl: LEA Responsibilities

Responsibilities of the Local School with Grades K, 1, 2, and/or 3 (continued)

Written notificatian will be provided tgarens or legal
guardian of any K3 student who exhibits a consisten
deficiency in any of theeareas

1 Letter naming fluency
Letter sound fluency

Sight words

Vocabulary
Comprelension

= =4 -8 —a —a -2

Must be notified inwriting no later than 15 school day

after the identification.

Nonsense word fluency

Oral reading accuracy and fluency

Written notificaton must includespecificcomponents
1

Statement informing parent or legal guardian
that the student has been identified with a
deficiency in reading

Notification that a reading improvement plan
shall be developed by the teacheingpipal,
other pertinentchool personnel, and the parer
or legal guardian

Description of current services being provided
to the student

Description of proposed evidenbased reading
interventions and supplemental instructional
services and supports be proposed for

19
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*A consistent deficiency is identified when students
not respond to explicit, systematic, core instruction
(Tier 1). If the deficiency is at or on gradievel, the
first response should be€rF Il classroom intervention.
If the deficiency is a prerequisite foundational skill,
then the response indicates the need for Tier Il
intervention in a separate setting. Additional details
described in Section IV: AIMTSSand Ritl.

discussion while establishing the Student Readi
Improvement Plan (SRIP)
Notification that parent or legal guardian shall
be informed in writing at least monthly of the
progress of the student towards graeheel
reading
Strategies and resirces for pareror legal
guardian to use at home to help the student
succeed in reading
Statement that if the reading deficiency of the
student is not addressed by the enthofl
grade the student will not be promotedfmurth
gradeunless a good cae exemption isatisfied
1 Statement that while the statewide reading
assessment is the initial determinant for
promotion, the assessment is not the sole
determiner at the end tiird grade

Also, students will be provided with a tdsased
portfolio option and an alteative reading
assessment option to demonstrate sufficient read
skills for promotion tdourth grade

Sample parent notification letters can be found in
Section IX and may be customized for LEA use.

Sectionl: LEA Responsibilities

Regonsibilities of the Local School with Grades K, 1, 2, and/or 3 (continued)

Provide a Student Reading Improvement Plan
(SRIP)

Provide Summer Reading Camps

SRIPs will be provide according to the following
guidelines.

1 Provided for any student in Grades3who
demonstrates a reading deficiency at any time

1 Created at the school level by the teacher,
principal, other involved school personnel, and {
parentor guadianof the student

1 Developed no later than 30 days after the defici
identified

1 Used to d@scribe the evidenekased reading
intervention services that student shall receive,
including dyslexiaspecific intervention services t
improvethe reading defit

Summer Reading Campslinbe provided
acording to the following guidelines.

1 Provided to all grade K3 students identified
with a reading deficiency

T Comprised of a minimum of 70 hours of
scientifically-based reading instruction and
intervention

1 Staffed with the most highly effective reading

teaders (effectiveness may be shown by studg
reading performance data, completion of MSLE
and teacher performance evaluations) Wwhoe
the knowkdge and skills to provide direct,

explicit, and systematic reading instructiand

20
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For a student with an Individualized Education
Program (IEP), the special education caseagar
shall participate ithedevelopment othe SRIP to
address how the evidenbased reading interventions
and supplemental instructional services and suppor
will align with the specially designed instruction
delivered through special education seed.A
student 6s goals and
complement, not replace, the evidenebased
reading interventions. The teacher providing the
instruction is esponsible for implementing the SRIP.
a student receives services through inclusion or in g
resource setting, the service provider and the teach
will work together to implement the plan.

ser

A sample SRIP template can be foundactiors IV
and IXand may be customized for LEA usather
state and local plans suchR®bdem-Solving Teams
(PSTs), health, 504, gifted, anishdividual English
Language Pland{ELPs) should also consider the
verbiage othe AlabamaLiteracy Actand the
implications thttmay or may not be included in curre|
planning templates.

intervention supports tariprove any identified
areas of reading deficiency

1 Administered usingBOEapproved reading
assessment to all participating studeatthe
beginnng_and at the conclusionof thesummer
reading camp in order to measure the readin
progress of students

1 Monitored fordaily attendance in order to sho
the required participation of the student

1 May be held in conjunction with existing
summerprograms in district or in partnership
with a communitybased summer program.

For a student with an IEExtended School Yar
(ESY) services are not to be substituted for
summer reading camps Students with disabilities
should have equal access to parttipn in summer|
learning. ESY services are special education ang
related services that are provided to a child with
disability beyond the normal school year lxhea
factors such as significantgeession.

Section II: The Alabama Model for Literacy

Support

Section Il Includes

1. The Alabama Process for Determining and Idgmtg Literacy

Support for k3 Schools
2.

The Plan for Support our ney

to Al abamads

Alabama School Administrators, School Literacy Specialists, and

K-3 School Faculties

Other National Collaborative Efforts for EvidernBased Support:

Excdlence in Education (ExcelinEdiRegional Educatiohaboratories
(REL) SoutheastandRegion 7 Comprehensive Cen(&7CC)
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Section Il: The Alabama Modelfor Literacy Support

1. THE ALABAMA PROCESS FOR DETERMINING AND IDENTIFYING
LITERACY SUPPORT FOR K -3 SCHOOLS

TheAlabama Literacy Acspecifies that the ALSDE is to provide support to LE#®ugh a

gradual release model. Schools will be identified for tiered levels of literacy support based
ontheirthirdgrader eadi ng pr of i ci encywuaksgnonatees fr om t he
assessment, weh is also utilized for federal and state accountability. Beginning with the
20202021 school year, schools that scored in the lowest five percent on th@ @IE.8

spring Scantron administration will be designated as Full @ugpS) Schoold.imited

Support 1(LS1) Schools are those schools that had 20% to 45% othireilgradestudents
scoreproficient; Limited Support 2 (LS2) Schodsethose that had 46% and above of their

third gradestudents score proficient. To ensweonsistency, the ALSDE witontinue to serve

these schools under the same designation of FS, LS1, and LS2 for a minimum of three years
beforeconsidering the reassignment of schools to FS, LS1, or LS2 desigrétvryver, the

Alabama Literacy Acspedfies that these schools will remainS A...until that s
improved core instruction to the extent that it is no longer among the lowest five percent of
elementary schools in reading proficiency as determined by aresugdtis of the statausmmatve

assessment fdederal and statewide accountability.

Full Support (FS) Schoolsare those elementary schools identified with the greatestozessti

on theirthird gradereading scores from the state summative assessment. The regional

literacy sgciaist shall be assigned primarily to one school and will be responsible for the
following minimum responsibilities: develop targeted daily coaching support, organize and
provideongoingprofessional learning in the science of reading, monitor reading psogfres
students in Grades-K , analyze studentsd6 reading dat a,
recommendations, and monitor interventions that will impact reading achievement for all
students.

Limited Support 1 (LS1) Schoolsare those elementary schodiatwill have regional
literacy specialists assigned to provide a minimum of monthly visits to monitor the
implementation and support of core reading and intervention instructiorgriwor reading
instruction and make instructional adjustments and recamdations, to providengoing
professional learning on the science of reading, and to monitor reading progress of all
Grades K3 students a minimum of thréenes a year.

Limited Support 2 (LS2) Schoolsare those elementary schools that will have regional
literacy specialists assigned to provide a minimum of quarterly visits to provide onsite
coaching support, to monitor the reading progress a minimum of three times a year, adjust
instruction according to studespecific needs, and providagoingprofessonal learning

on the sciencef reading(pp. 7-8).
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Local Readi ng Speci ahavesbeen an(inte& gommonentidf@Bldoc h e s 0
many years and continue to play a pivotal role in coaching and mentoring teachers in the
implementation of the sciea®f reading. Through collaborative efforts with Region 7
Comprehensive Centahe ALSDE is developing a comprehensidabama Coaching
Frameworkthat will be completed in July 2020hd aligned to evidendeased practices and
The Theory of Actiorresarch. It includes roles and responsibilities for both regional and
local school rading specialistsThe ALSDE will be implementing additional measures of
effectiveness, including both qualitative and quantitative data analgdesck regional and
localreading specialist activities and effectiveness as it relates to student rgadin
proficiency.LEAs mustmaximize their use of these positions to ensure gains in student
reading proficiency.

District and School Level Administrators will also have distintroles and responsibilities
defined in theAlabama Coaching/lodel Framework.It will be imperative that all
administratorswho areresponsible for monitoring and suppogreading specialisihave
clearly defined expectations. It will also be critit@t all parties involved understandw
their specific dutiesrecoordinatedo increase student reading achievement and are
committed to adhering to them to ensure the success of our youngest learners.

Section II: The Alabama Model for Literacy Support

2. THE PLAN FOR SUPPORT: AL AB A MAGURNEY TOREADING SUCCESS
FOR ALABAMA SCHOOL ADMINISTRATORS, LITERACY SPECIALISTS, AND
K-3 SCHOOL FACULTIES

The ARI Literacy Team will utilizeheAl abamads Jour neprocesstoReadi n
implement a plan fioall schools identified asS; LS1, or LS2. This process outlines five
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fcircles of i nfluenceo t hat mu st be cohesi v
successful. The circles of influence are defihetbw.

Collaborative Leadershipvolves akevelging a graddevel Problem Solving Team §1)
approach for school support and aligning to theMLSS framework (defined in Section
IV) that is intensely focused on the literacy achievement of all students based on their
individual needs

OngoingProfessioal Learningnvolves &kamining the statusf teacher knowledge and skills

in the science of reading, looking at data to determine the immediate focus of professional
learning, and making changes to meet the needs of all students in graddgslK ensung

all educators stay current on all igtal components

Assessmenncludes dentifying and utilizing multiple assessments to accurately and
efficiently detugantreadmgreaditess asdefunet dynthe soience of
reading componentsxaminng current reading anliteracy goals, and utiling data to

identify gapsn orderto develop individualized reading plans that address specific core
reading and intervention strategies to close the gaps. A comprehensive assessment system
infographc can be found in Section Whder the Essential Reading Assessment

Terminology subheading. This resource defines and describes the different types of
assessments that should be used throughout the year in different situations.

Curriculum and Standardsvolves the alignment ofstructional strategieand curricula
resourceselating to theAlabamaCourse of Study: English Language Astandard,
comprehensiveore readingandreadinginterventionprogramswith the science of reading

Instruction andntervention includingcomprehensive core reading and intervention
programsmust bebased on the science of readir@yfficient protected time during the
school dayto provide systematic and explicit reading instrutdod ensuring students are
suppated by the comprehensive ALMTSS system of suports is paramount for students to
become successful readers by the erntliod grade
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Journey to SUCCESS for Reading and Literacy

CIRCLES OF INFLUENCE FOR IMPROVED STUDENT ACHIEVEMENT

Collaborative

Leadership

Ongoing

Professional
Learning

Student
Achievement

Instruction Curriculum
and

an
nterventions Standards

Collaborative L eadership: How do we use a team approach for school support?

1 Whatspecificsupports arén place from the LEA level to assist building administrators
i n supporting each s choofundesl reading specialists? e f f or
1 Is there a fultime, ARHunded reading specialist in each building serving gradd8 K
not, how are the coaching needs of teachers met in each school without a reading
specialist?
1 What is the PST structure at the school level? How does each PST communicate with
parens?
1 How are theAlabama Administrative Cod@AC)requirements for Response to
Instruction (Rtl) andsupport for students with characteristics of dyslexdenmunicated
to all schools, and how do you ensure that those requirements are met at each school in
the district?

Assessment: What is the current state of the school in terms of academic growth?
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T What are the LEAO6s and each school 6s curre
sources? What screeners, informal assessments, and forassasmentseim place?
Are they consistent districtwide?
1 How many students are belgradelevel? How many students requil
up growt ho?
T What are the LEAOG6s and each schoodands curre
each sdaefoiond idtsi o nentifyoamond theaBg & Phonéndc Awareness,
Phonics, Fluency, Vocabulary, Comprehension, Oral LangaageWriting where data
show instructional gaps.
f How are data communicated between and amon
patterns? How are ttacommunicated between and amgnadelevels in the same
school?

=

1 How do yau ensure that administrators and teachers understand the rigorous instructional
intent of the ELA stadards? How are ELA standards used in data analysis discussions?

1 How are ELA standards mastery expectations communicated and monitored in grades K
3?

1 Whatis used for core reading instruction? Curriculum/Method/Program? In what grades?
Is it the same&urriculumMethodProgram in grades 37?

1 Is there a gap between the standards and thegoreulunt?

1 Do you have an aligned phonics progressiogrades K3? Is it the same phonics
progression across the LEA?

1 How do you ensure that Tier Il and Tier Il inkentions align with and support Tier |
instruction?

Instruction & Intervention: What are the structures for Tiers I, I, and I11?

1 Do K-3 schools follow the ALSDE guideline of 1%0inutes(120 core, 30 Tier II) for
ELA instruction?
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1 Whatiseachdtool 6s vision concerning |iteracy ac
f What is the structure for Tier |Ispdcifici nt er ve
intervention process?
1 What is the structure for special education classroom services in gragfes K
1 What sevices are provided for EL students needing language acquisition and/or
intervention?
1 What are the expectation§theLEA andeach schodior common instructional routines
and procedurés

Professional Learning: How will 2@0-2021 professional learning bealigned with reading

and literacy data?

1 How many teachers ka participatedor areparticipating in professional learning in the
science of readirgHow is this information collected and shared with administrators and
reading speialists?

1 Whatgapsdodaa reveal in teachersd knowl edge anc
1 What is the current structure for j@mbedded coaching andgoingprofessional
learning?

Section Il: The Alabama Model for Literacy Support

3. OTHER NATIONAL COLLABORATIVE EFFO RTS FOR EVIDENCE-BASED
SUPPORT: EXCELLENCE IN EDUCATION ( Excelined), REGION 7
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COMPREHENSIVE CENTER (R7CC), REGIONAL EDUCATION
LABORATORIES SOUTHEAST (REL)

Excellence in Education (ExcelinEd)s partnering with ARthrough their national
network of other wtes who participate in their Early Literacy Network; they are also
assisting with an Alabamspecific communication campaign for tAlabama Literacy Act

The Regional Educational Laboratory (REL) Southeastpartners with states to develop and
assist withthe utilization of research to improve student outcorR&4. provides a repository of
evidencebased practices through the What Works Clearinghouse, dewalographics, and
provides seltassessm tools fa early literacy and upp@rades instructiothat can be helpful
for district and schoedbased practitioners to conduct sdifidies foplanning and
implementing interventions. These are intended to promote reflection about current
strengthsand challengewhile planning for interventions, sparkmeersations among staff,
and identify areas for improvement.

These guides provide templates for data collection and guiding questions for discussions
that will improve the implementation of literagyterventions and decrease the number of
students failingo meet gradéevel literacy expectations.

SELF-STUDY GUIDE FOR IMPLEMENTING
LITERACY INTERVENTIONS IN GRADES 3-8

ssssssssssssssss

The Region 7 Comprehensive Centeis partnering with the ALSDE to develop a
comprehensivélabama Coaching Model Framewaakdto assist with early literacy student
achievement as outlined in their logic model approésbe next page).
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QUESTIONS TO CONSIDER

T

What specificsupports are in place from the LEA level to assist buildithqinistrators

I n supporting each school 6s | iteracy effor
Have LEA staff participad in science of reading professional learning to support

building administrators?

What are thescBAoOtobandueaeht | iteracy goal s?
What data sources were used to support these literacy goals?

Is there a fultime, ARIKfunded reading specialist each building serving grades3e

If not, how are the coaching needs of teachers met in each schooltwaitieading

specialist?

Based on t he L EAOG s3schaoolswithithe ma$tahalengingadata t h e K
being supported by a fulime ARI-funded local reading specialist? If not, what changes

will need to be made to ensure that the most challengedlsaleceive the most support

in implementing effective science of reading instruction?
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Section lll: Defining the Roles of Alabama Reading
Initiative (ARI) Literacy Specialist s

Section Il Includes:

1. The Qualifications and Roles of ARlegional Literacy Specialists: Full
Support, Limited Support 1, and Limited Support 2
2. The Qualifications and Roles of the ARI Local Reading Spe@alist
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Section lll: Roles of ARI Literacy Specialists

1. THE QUALIFICATIONS AND ROLES OF ARI REGIONAL LITERACY
SPECIALISTS: FULL SUPPORT, LIMITED SUPPORT 1, AND LIMITED
SUPPORT 2

The ARI Regional Literacy Specialist (RLS) must meet the qualifications outlirted in
Alabama Literacy Adtpp. 89).

MIN IMUM QUALIFICATIONS

1 The required AlabamBrofessional Educator Certificate

T A bachel ords degree and advanced cour sew
science of reading, multisensory language instruction suitlrguage Essentials
for Teachers of Reading and Spelling (LETRS), or a compaadtelmative training
approved by the State Board of Education

1 A minimum of four years of experience as a successful elementary or literacy
teacher

1 Knowledge of scientificdy based reading research, special expertise in quality
reading instruction and ietventiondyslexiaspecificinterventions, and data
analysis

1 A strong knowledge base in the science of learning to read and the science of early
childhood education

1 Excellent communication skills with outstanding presentation, interpersonal, and
time mangement skills

MIN IMUM ROLES & RESPONSIBILITIES

In addition to the roles and responsibilities definethaAlabama Literacy Acand
described in Section Il of the implentahon guide, other contributing factors will
include theAlabama Coaching Model Framewa(to be completed July 2020), the
ALSDE Memorandum of Agreemerdand any other state and LEfecific documents
that relaé to increased student reading achievenierstintended folRLS tofulfill 12-
month work agreements (per state budget allocations). The additionavitimkow
the RLS to supporsummetiteracy efforts.

1 Assist with summer reading camlanning and implementation

1 Analyze schoeyear data to gde core reading and intervention instruction for the
next school year

1 Assist with assessmergsthe beginning and end of summer caanganalysisof the
summer reading camp data
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1 Provide support fothe completion of the Comprehensive Early Literacy Rieghae to
ALSDE each September

1 Collaborate withARI Stateand RegionaStaff

However, one of the most critical responsibilitcédoth regional and local reading
specialists will be to ensutbat new teachers and/orX t eacher s who- have t
n sko or Astrugglingo students remsery ve t he s

training required byhe Alabama Literacy Actas well as implementation support
throughout the year.

Section lll: Roles of ARI Literacy Specialists

2. THE QUALIFICATIONS AND ROLES OF THE ARI LOCAL READING
SPECIALIST S (LRS)
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The ARI LocalReadingSpecialist (IRS) must meet the qualifications outlined in the
Alabama Literacy Actpp.9-11).

MIN IMUM QUALIFICATIONS

1 The required Alabama Professional Educator Geate

T A bachel ords degree and advanced cour se\
science ofeading, such as multisensory language instruction, or comparable
alternative training approved by the State Board of Education

1 A minimum of two years of expence as a successful elementary or literacy
teacher

1 Knowledge of scientifically based readingearch, special expertise in quality
reading instruction and interventiahyslexiaspecificinterventions, and data
analysis

1 A strong knowledge base in thaestce of learning to read and the science of early
childhood education

1 Excellent communication flls with outstanding presentation, interpersonal, and
time management skills

MIN IMUM ROLES & RESPONSIBILITIES

Collaborating with the principal to createteasegic plan for coaching

Facilitating schoolwide professional development and sgudyps

Modeling effective reading instructional strategies for teachers

Coaching and mentoring teachers daily

Facilitating data analysis discussions and supuptéaches by using data to

differentiate instruction according to the needs of students

1 Fostering multiple areas of teacher professional learning, including exceptional
student education and content area knowledge

1 Prioritizing time for those teachers, activitiagd roles that will have the greatest
impact on student reading achievementhsag coaching and mentoring in
classrooms

1 Monitoring the reading progress of all students a minimum of three times per year
and making recommendations for adjustment of iksiva according to student's
specific needs

1 Serving solely as a reading speciali®t performing administrative functions such

as serving as an evaluator, substitute teacher, assessment coordinator, or school

administrator

= =4 4 -4 A

In addition to the roles an@sponsibilities defined ithe Alabama Literacy Act
other contributing factors will include tifdabama Coaching Model Framewa{tio
be completed July 2020), the ALSDE Memorandum of Agreement, and other state
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and LEAspecificdocuments that relate to imased student reading achievement.
Through collaborative efforts with tt&ate andRegionallL iteracyStaff, LRS will
also be respondie for assisting with the training of ndvirS, new teachers or other
K-3 teachers to enseithey have or receive the ueeed science of reading and
multisensory strategies training requiredthg Alabama Literacy Actas well as
implementation support during tlyea.

The ARI will use allocated funds to furdRS, RLS, professional learning activities,
and administrativedivities that support all of the following activities for
kindergarten througthird gradestudents in public KL2 schools.

1 Administration and analysis of reading screening, formative, and progress
monitoring assessments to guide instruction, and usmghdstic assessments to
inform intervention

{1 Scientifically based reading instruction, multisensory language instruction
including oral language development, phonological awareness, phonics instructio
that includes decoding and encoding fluency, writirgg,abulary, and
comprehension, and tidabamaCourse ofSudy. English Language Arts

{1 Explicit and systematic instruction with detailed explanations and extensive
opportunities for errocorrection and feedback

1 Differentiated reading instruction and intergsintervention based on student need,
including students exhibiting the characteristics of dyslexia

QUESTIONS TO CONSIDER

1 Based on the job requiremeimshe Alabama Literacy A¢tdo your ARHunded
Local Reading Specialists meet the qualificatiblshot, what personnel adjustments
should be considered?

1 Have you prioritized the ARlundedLRS support needed in schools basgdnreading
proficiency data®chools with the most challenging data should hafidlatime LRS

1 Are the LRS highly skilld in content knowledge of the science of reading and in
coaching teachers in the science of reading? If not, what professional learning plans
are in place t@rovide the learning and support needed?
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1 How do you monitor and ensure thaR Sléily activitiesand weekly schedules
align to datadriven needs?
1 How do you measureRS effectiveness beyond the ALSDEewhorandum of

Agreemen?
1 How is student achievement and growth used to measure both the clas=saoben

and theLRS effectiveness?

Section V: Al a b a kdtic 8ered System of Supports
(AL-MTSS) and Response to Instruction
(Rtl)

Section IV Includes:
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1. Devel op me nviulti-didredBysteambobSuap arAL -
MTSS)

2 . Overview of Al abamads Response t

3. Other Student Plans
4. Student Reading Improvement Plan (SRIP) Components
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SectionlV : Alabamad Multi -Tiered System of Supports (ALMTSS) and
Response to Instruction (Rtl)

1. DEVELOPMENT OF ALABAMA 6 $IULTI -TIERED SYSTEM OF SUPPORTS
(AL-MTSS)

With the support of thélational Center for Systemic Improvement (NCSI) in 204@te

leadershigpegan a comprehensive overhaul of the traditional Response to Instruction or

Intervention (Rtl) to transform the role of state and district support to arebemsiveAlabama
Multi-TieredSystem of SupportAL-MTSS) model thatisall nc |l usi ve to serve t
child. For years, Alabama has operated under a Response to Instructidra(itlyork that

includes a Problem Solving Team (PST) that meets mptuhreview aftrisk studnts, develop

Rtl plans, and adjust strategies accordingly to ensure appropriatelgvatienstruction occurs

daily for ALL students, as well as timely, targeted interventions as needed.

AL-MTSS will encompasthe current Rtframework and expandcadent and behavioral
supportsnto a more comprehensive system of suppagsvell as provide a repository of
state programs and initiatives that can be used, measures of impact or efsstavadithe
alignment ofothernational evidencdased practices
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ENGAGED
STAKEHOLDERS

AL-MTSS DEFINITION

* Al a b aMubi-disredSystemof Supports (ALMTSS) is a comprehensive frameworl
that encompasses the academic, behaviphgisical, mental health and wellness, ar
sociatemotional needs to support the whole chiltie AL-MTSS uses a proactive, team
driven approach that involves stakeholdstate, regional, district, school, highe
education, community, family, and studémensure equitable access to opportunities t
will improve outcomes for every studeiihe purpose is to implement and sustain
continuum of evidencbased practices that align with the needs of all students
eliminate barriers to teaching and laagh Data are utilized at all levels to ensuressat
positive, and personalized services that assist all students along their educe
j o ur Evwery €hild Every ChanceEvery Day

AL-MTSS COMPREHENSIVE FRMEWORK ELEMENTS
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x The ALSDE believes that the needf every childare not left to chance but are in the
hands of prepared, compassionate education professionals and strong,
communities every day. The ALSDE is committed to working with districts, schools,
communities in developing a comprehemsiramework of spports that:

1 Providesfor the ACADEMIC NEEDS of every child.

o Every educator is prepared to meet the academic needs of every
PreK-12, so that each child is intellectually challenged and academici
prepared for success in schaalcollege, in employment, and in a globa
environment.

1 Providesfor theBEHAVIORAL NEEDS of every child.

o Every child is met with equitable access to opportunities that build succ
confidence, skill, and communicate a high level of expectations $o
every child feels valued and accepted for what they bring to the learr
environment and what they will take into the world.

1 Provides for the PHYSICAL/MENTAL HEALTH WELLNESS NEEDS of
every child.

o Every child and adulwill encounter a learning communthat promotes a
healthy lifestyle and provides a physically and mentally safe and suppol
educational environment where the wellness needs of all are respecte
nurtured so that all may be their best selves and lead their best lives.

1 Provides fothe SOCIAL -EMOTIONAL NEEDS of every child.

o Every child and every adult is equipped with the -agfareness skills
necessary to understand and manage emotions; the social awarene:
relationship skills necessary to feel and show empathy for others
mantain positive relationships; and the skills for responsible decisi
making in and out of schools so that each can achieve school, careel
life goals.

1 Provides for th&ENGAGEMENT NEEDS of every child.

o Every child is engaged in varied amganingfulactivities with skillful and
caring adults. Engaging interaction occurs before, during, and after
school day so that there are multiple opportunities for involvement ensu
every child has every chance, every day.
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TheAlabama Literacy Adiplementation Guide

SectionlV: Alabamabé s  Mlueret $ystem of Spports (AL-MTSS) and
Response to Instruction (Rtl)

2. OVERVIEW OF ALABAMA 0 RESPONSE TO INSTRUCTION (RTI) MODEL

The Alabama Administrative Cod@&AC), Chapter 29¢B-1 (19) (2.) stateBResponse to

Instruction (Rtl) refers to amstructional framework thatrpmotes a wellntegrated system
connecting general, gifted, supplemental, and special education services in providing high
quality, standardb ased i1 nstruction and intervention t
socialermotional, and behavioral need®tl combines core instruction, assessment, and

intervention within a multtiered system to increase student achievement and reduce
behavior probl ems. 0o

ACADEMICS BEHAVIOR

TARGETED INTERVENTIONS TARGETED GROUP INTERVENTIONS
+ Some Students (at risk) + Some Students (at risk)
* Rapid Response + Rapid Response
+ Frequent Progress * Frequent Progress Monitoring
Monitoring

ALL 3 TIERS FOCUS ON ACADEMIC AND BEHAVIORAL STRATEGIES
IN THE GENERAL EDUCATION SETTING.
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Understandi ng Al aReaporsets nskRuction (Rt d e |

IUniversal Screening for ALL Students

The Alabama Literacy Aatequires the Literacy Tagkorceto provide an annual vetted list of
screening assessments. Multiple screening and assessment tools may be used to gather|
data to determine studentdea ng def i c i e n chicersvidedihEkctos V can f
assist LEAs in understanding the different assessments that can be utilized.

[DyslexiaSpecific Screening for Students

Students i dentified as iheuwniversal gcreaning shauld ben ¢
immediately sa@ened for characteristics of dyslexia in order to deterthiekest pathway for
interventions.

T  Dyslexiaspecific screening is a component of theeasment system defined in thlabam:
Literacy Act

T Additional dyslexiaspecific screening recommendati@ml examples are outlined in the
AlabamaDyslexia Resource Guide

T  TheAlabamaDyslexia Advisory Counci{DAC) collaborates with the ALSDE to update
Alabama Dyslexia Resource Guidad a current revision is in process.

Tier | Instruction for ALL Stude nts

T  ALL students receive Tier | instruction to ensure mastery of geagécontentstandards
andshouldalways remain in Tier | instructioneceinng Tier Il andTier IIl interventions af
other times.

M Tier | instruction takes place in whole group andimgroup. Small group instruction doe
not denote intervention; rather, it is diéettiated Tier | instruction.

T  Daily formative assessments determine when students need Tier Il intervention to qy
remediate a deficgradelevel skill.

Tier Il Inter vention for SOME Students

M Tier Il intervention targets deficgrade-level skills.

M It is provided by the classroom teacher in a small group setting based on daily formal
assessment.

T Students who are identifi ed aTsrlliinteaantion g
andthe deficiencymust be explained in the parent notificatletter.
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Tier Il Intervention for SOME Students

M Tier lll intervention targets deficit foundational reading skills that were missed in earli
grades and/or deficit readjmeadiness skills when students do not enter school
(kindergarten) ready.

M Tierl 'l i ntervention takes place fAd.n addg

M Students should be placed in Tier |11
a reading deficienay .

T Further assessment (for special education services) magléaesvhile intervention is
being provided.

i Students who are identified as fAhavi ng
the deficiencymust be explained in thgarent notification letter.
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Rtl, Tiered Instruction, and The Alabama Literacy Act

The Rtl framework outlines the process for appropriate giead® instructionthatoccurs

daily for ALL students, as well as timely, targeted interventions, as neesgldtieRlabama
Literacy Act all students are to be provided comprehensive core reading instruction. In
addition to comprehensive core instruction, intervention is foroveéided to any student

who exhibits a reading deficienci.helpfull i nk t o efi Tloé IRadtidi n g o
International Dyslexia Association is included hefléne infographic illustratthe
percentagesf learnerdiwho require an explicit, sequentigystematic, phoniebased

approach to learning to read, compared to the small gropaf individuals who learn to read
effortlesslyo

https://dyslexiaida.org/ladd@f-readinginfographicstructurediteracyhelpsall-students/

TheAlabama Literacy At i pul at es orhegal guardiail df @y dudeatn t

who exhibits a consistent deficiency in letter naming fluency, letter sound fluency, nonsense
word reading, sight words, oral reading accuracy, vocabulary, or ebemsion at any time

during the school year shall betified in writing no later than 15 school days after the

i dent i fpild)arhislanguage $upports existing requirements in Chapte3-291f

the AACregarding the responsibilities of school Blesn Solving Teams (PSTs). TAAC

statesthat PSTsafier equi r ed -basedvdewudteaenhati on regar
progress regularly, advise teachers on specific interventions matched to student needs, and
communicate with parents regarding studemtt er venti on needs being

MINIMUM PA RENT NOTIFICATION REQUIREMENTS

Theparent notification requirementsust meet the qualifications outlined in thiebama
Literacy Act(pp. 1415).
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1 A statement that the student has been identifiedrassing a deficiency in reading or
exhibits thecharacteristics of dyslexia

1 Notification that a Student Reading Improvement Plan (SRIP) shall be developed by the
chil dbébs teacher, principal, ot her pertin
guardian

1 A description of the current services providedhe student

1 A description of the proposed evideAaased reading intervention and supplemental
instructional services and supports that shall be proposed for discussion while
establishing the SRIP

{1 Notification that the parent or legal guardian shall be informed in writing at least
monthly of the progress of the student towaydsdelevel reading

{1 Strategies and resources for the parent or legal guardian to use at home to help the
student succeed nmeading

1 A statement that if the reading deficiency is not addressed by the #@ndiajrade
the studentvill not be promoted to fourth grade unless a good cause exemption is
satisfied

1 A statement indicating that while the statewide readsggssment is thetial
deteminer for promotion, the assessment is not the sole determiner at the end of
third grade Additionally, students shall be provided with aeased student
portfolio option and an alternative reading assessment option tondénate
sufficientreading skills for promotion to fourth grade

Date:
Dear Parentlegal Guardian:

Being a skillful reader is critical for a stu
help ensure students become successful ligeteaders, all studés in grades K3 are
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administered a stai@pproved reading screener a minimunthoéetimes a year. This screener
provides teachers with individual student strengths and deficiency areas to assist with reading
instruction and interveion plans. Accordig tothe Alabama Literacy A¢t Cdimmencing with
the2021-2022 school yeathird gradestudents shall demonstrate sufficient reading skills for
promotion to fourth grade. A student scoringlalowest achievement level in readingtbe
established statassessment fahird gradewill not be promoted to fourth grade unlgke

student metsa good cause exemptiéor promotion dn our proactive planning approach, we
invite you to develop a Student Reading Improvement,Blan i SwRHh U3 to ensuréhat we

all work together to help your child progress in reading skills to prevearitien.

Your child, , has been identified as having a deficiency in rea@Rgexhibits
characteristics of dyslexia from the most recent reading screener resulgsvehn on

Screener results indicate a consistent deficiency in one of more of theirigllarea(s):

Letter Naming Correct Letter Nonsense Word Oral Reading
Fluency Sounds Reading Accuracy
Vocabulary Sight Word Fluency | Comprehension

Next steps include ¢hdevelopment of a Student Reading Improvement Plan (SRIP) by the
teacherprincipal, parentégalguardian, and other important school personnel (as needed) to
specifically address your childbés ideamtified
following services:

1)
2)
3)

Through the development of the SRIP, théolwing evidencebased reading interventions and
supplemental instructional services and/or supports are being proposed:

1)
2)
3)

You will receive strategies and resources to usmate to help your child succeed in reading.
These resources can be found at . You will be notified in writing monthly regarding
your chil doé sgralgleveireadirgys t owar d
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Provide a statement here regarding how or when the SRIP meeting will be loellt is

important for our team to finalize and begin implementing the foldrelp your child become a
successful reader . | f t he r e a dhirdggdegoarfchild i ency
may not be promoted to fourth grade unlege@d cage exemptiors satisfied as outlined ithe

Alabama Literacy ActWhile the statewide reading assessment is the initial determinant for
promotion, it isnb6t the only o-pasedstudent St udent s
portfolio and an alternate/reading assessment option to demonstrate sufficient readirsgaikill
promoti on t @.15).oNeldobkHorwagrd  darking with you to help your child

become a lifelong successful reader.

Sincerdy,
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SectionlV: Alabamad s  Mlueretl $ystem & Supports (AL-MTSS) and
Response to Instruction (Rtl)

3. OTHER STUDENT PLANS

The mission of an Rtl framework within a MTSS
are met. Whilehe Alabama Literacy Acprovides an important opportunity to addridsscore

reading instruction and intervention need®\bf. students with reading deficiencies, some

students with reading deficiencies may ultimately be foumnddet the eligibility requirements

for special education arithve a disability and a need fpecial education services pursuant to

the Alabama Adhinistrative Code(AAC). Others will already haveeenidentifiedwith a

disability, and some will not yet have had the opportunity to receive evideases reading

instruction in general educatiowith the development of any plan, it is important to

distinguish between accommodations and modifications to ensure the allowable and
appropriate measur es a rAedefinitioo dnd ekaglesioh t he st
accommodations and modificationg atescribedh Section V

SPECIAL EDUCATION SERVICES

The effective implementation of SRIPs for ALL students who are identified with reading
deficiencies in their early years should resultawédr students being identified as having
Specific Learning Disdlities (SLD) and subsequently a need for special education services.
The evidencdased reading interventions and supplemental instructional services and
supports out | i nshbuldhave the pssitive inpacttobdecre&sRd tike rate

of disablity identification. For an unidentified student with a SRIP already in place who is
referred for a special education evaluation, assessment data collected from valid and reliable
reading saeening, formative, and diagnostic assessment systems will &iksigt in

determining whether aL® exists

504 PLANS

Some students may also require a 504 plan as part of HMTAS and/or Rtl supports for
learning. Information concerning 504 planninglalocumentation can be found by
following the link provided:

https://www.alsde.edu/sec/pss/504%20Compliance/A%20Section%20504%20Guide%?2
0t0%20Support%20the%20Alabama%20Literacy%20Act.pdf#tsearch=504

ENGLISH LANGUAGE LEARNERS

The ALSDE is working with th&®egion 7 Comprehensive Cen(&7CC)and theRegional
Education LaboratoryREL) Southeasto develop a AlabamaEL frameworkthat will include
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comprehensive and ggsnic guidance for LEAs. The initial draft should be completed by
December 2020, and additional guidance should be provideBhase Il of this resource guide.

OTHER CONSIDERATIONS

If a K-3 student has a current IBRdividual English Language PIlgh-ELP), 504, Gifted, or
other state or local plathe Alabama Literacy Aatequirements still apply, including the
parent notification othereading deficiency arés), notification within 15 days of being
identified, information outlined in the parent riidation sample templatand monthly
updates regar diingprogteds.e st udentds read

SectionlV: Alabamad s  Mlueretl $ystem of Supports (AEMTSS) and
Response to Instruction (Rtl)

4. STUDENT READING IMPROVEMENT PLAN (SRIP) COMPONENTS

Fadlowing parent notification, &tudent Reading Improvement PI&R(]P will be developed by
team members identified the Alabama Literacy Adncluding the teacher, principal, other
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pertinent school personnel, and the parent or legal guar(pah4). Most schools may choose to
utilize their ProblerrSolving Team (PST);dwever that is not required.

A Student Reading Improvement PISR(P) sample template is provided on the following
page and includes information that should be considered in a reagiryement plan to
remediate reading deficiencies. Critical featwany plan should include 1) the names of
the team members developing the plan and a place for each to sign after each meeting; 2)
stateapprovedscreening assessment data that detexthihe reading deficiency; 3) specific
intervention(s) selected to tawt the reading deficiency; 4) description of Tier | and Tier Il
instruction,classroom accommodations, assistive technology, and additional tutoring
(iffwhen applicable) that will suppbthe intervention and assure transfer toward mastery of
gradelevel skills; 5) explicit steps for evaluating progress after each grading period; and 6)
detailed adjustments that will be made to Tier I, I, and Ill instruction and intervention if
sufficient progress is not being made at each progress monitoring check point.
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STUDENT READING IMPROVEMENT PLAN (SRIP) SAMPLE TEMPLATE

Student: Date of Birth: Grade:

School: Date of Screening:

Prdblem-Solving Team Members:

Description of EvidenecBased Reading tarvention Services and dgrams/Resources,
including dyslexiaspecific intervention services:

ADaily targeted small group reading intervent
awareness, phonics including decoding and encoding, sight words, vocabulary, or
compr eherd. ono (

Screening Deficiency Progess Risk Levelfor | Other
Area(s) Monitoring Reading Information
Assessment/Tool(g Dates:

Classroom Accommodations: (if applicable)

Assistive Technology: (if applicable)
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Additional Tutoring Plan: (if applicable)

Evaluation after each grading period and dates parents will be notified:

Adjustments to Tier I, I, and Il instruction based on data:

Any Additional Information:

QUESTIONS TO CONSIDER

56



ALABAMA STATE DEPARTMENT OF EDUCATION

Do administrators and teachers understand how adeetloped and wellefined Rtl
plan directly aligns with the requirements of tlebamalL.iteracy Actin terms of data
reporting, core instruction grounded in the science of reading, and intervention
practices?

What professional learning have schools had regardingrigthe Alabama Lieracy
Act? What is needed?

How do you need to adjust your PST process to ensure the needs of students with
reading deficiencies are addressed in the most timelg#@ective manner?

When developing Student Reading Improvement Plans (SRIP), your teaalso@pnsidethe
guestions below.

l

Do you and your staff know the difference between accommodations and modifications
as well as when these strategies and supp@tapgoropriate for students?

Does your current direagxplicit, and systematic instructicaddress and build dhe
foundational early literacy skills identified in the screener?

What is the minimum time allotment specified for your core reading anémizon
instructioral programs?

Are your current progress monitoring components and cargation requirements to
parentdegalguardians aligned to specific reading deficiency areas identified from the
screener? If not, how will you adjust your current templates and communication plans?
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Section V:Guidance for Literacy Assessment,
Instructi on, and Intervention

Section V Includes:

1. K-3 Assessment: Screening, Diagnostics, Progress Monitoring, and
Statewide Enebf-Third gradeAssessments

2. K-3 Core Reading Instruction

3. K-3 Intervention and Tutoring
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SectionV: Guidance for Literacy Assessment,istruction, and Intervention

1. K-3 ASSESSMENT: SCREENING, DIAGNOSTICS, PROGRESS
MONITORING, AND PROMOTION

ASSESSMENT SYSTEM MINIMUM COMPONENTS

Demonstrate Reading Skiltkor Promotion

A(h) Commenci 022 sehool ieathird gradetdderitshall demonstrate

sufficient reading skills for promotion to fourth grade. Students shall be provided all of the
following options to demonstrate sufficient reading skills for promotion to fourth grade, and
the State Superintendent of Educatibalsprovide guidelines for the implementation of

this subsection: (1) Scoring above the lowest achievement level, as determined by rule of the
State Board of Education, on a board approved assessment in reading as provided in Section
3. (2) Earning an aeptable sore on an alternative standardized reading assessment as
determined and approved by the State Superintendent of Education. (3) Demonstrating
mastery othird grademinimum essential state reading standards as evidenced by a student
reading portfo i @.@1). (

Recommendations from Literacy Task Force

The Literacy Task Force shall providenaial vetted and approved assessments which are valid
and reliable readingcreening, formative, and diagnostic assessment systems

A(b) Each anpep systenekdll da allofale $ollowing: (1) Provide screening

and diagnostic capabilities for monitoring student progress; (2) Measure, at a minimum,
phonological awareness, the alphabetic principle, decoding, encoding, accuracy, vocabulary,
and compreheisn; and 8) ldentify students who have a reading deficiency, including

i dentifying students wipB#H. characteristics o

A(c) I n determining which assessment system
agencies, the task force, at a rmaoim, shallklso consider all of the following factors: (1)

The time required to conduct the assessments, with the intention of minimizing the impact

on instructional time; (2) The level of integration of assessment results with instructional

support for tachers andtudents; and (3) The timeliness in reporting assessment results to
teachers, administrators, and parepp. 4-5).

ESSENTIAL READING ASSESSMENT TERMINOLOGY

DyslexiaSpecific Screening Assessmentdentify those students with characteristics of
dyslexia or those struggling for other reasons. Additional information is provicéd
AlabamaDydexia Resource Guide.
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Assessment Systemfhe following infographic dines and describes the variety of assessments
that can and should be utilized during the school year to effectively impact student achievement.
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